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Purpose of this workshop

} Support critical consideration and discussion of the Au
Curriculum

y Promote Early Childhood Educators to be curriculum
activists, rather than curriculum advocates
‘BEnacting the Australian Curriculum with ECEC pedagogy
BProviding feedback to ACARA

BParticipating in the Queensland discussion about the Australi
Curriculum

e
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Why have an Australian Curriculum

} States and territories can focus on how students' learning c4
improved to achieve the national goals, regardless of individ
circumstances or school location

} Greater attention can be devoted to equipping young Austrg
with those skills, knowledge and capabilities necessary to e
them to effectively engage with and prosper in society, com
]globalised world and thrive in the inforroatiworkplaces of the

uture

} Highquality resources can be developed more efficiently ang
available around the country

ere will be greater consistency for the country's increasin

nob dent and teacher population.
ACARA,
2010

Why have an Australian Curriculum

1+ What young people should be taught and the quality of
that is expected of them will be made clear in the Austr;
Curriculum. At the same time, it will provide flexibility fo
teachers and schools to build on student learning and i

1+ Whilst the Australian Curriculum will outline the scope g
to be learned, teachers in classrooms who will make de
about:

Bhow best to organise learning

‘Beontexts for learning
B depth of learning that will be pursued for each child in their clas

ACARA,

2010

30/06/2010



Features of the Australian
Curriculum

} World class
; Developed through a consultative process in different
phases:
BKi 10
‘BSenior schooling
} Different learning areas
BEnglish, Mathematics, Science, History
BlLanguages, the Arts, Geography
BOther areas

1+ English, Mathematics, Science and History published

ACARA,
2010

Features

1+ The first successful collaboration towards the adoption
national curriculum
} Professional opportunities for teachers and freedom for
about how curriculum is implemented
} Sets out a learning entitlement for all students in Austrg
} Cross curricular dimensions:
BAboriginal and Torres Strait Islander dimensions
‘BSustainable patterns of living
BAsia and Australia's engagement with Asia
~} Deep not wide
teachers what to teach and how well to teach

.t\ ACARA,
2010
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http://www.australiancurriculum.edu.au/Home
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The 10 general capabilities

literacy

numeracy

information communication technology
thinking skills

ethical behaviour

creativity

selfmanagement

teamwork

intercultural understanding

social competence.

L S S S S S '

ACARA,
2010

Key elements curriculum

} Content descriptors organised in strands
BWhat teachers will teach
BWhat children will learn
‘BKnowledge, skill and understanding
‘BElaborations
9 context in which content may be taught
9 llustrations of how a student may learn the material
1 Achievement standards

‘BQuality of the learning that children are expected to demonstr
they progress through school

ACARA,
2010




Overview:
1. Documenting ideas (Activity 20 min)
2. Unpacking the draft (Presentation/ discussion 15 m

3. Constructions of curriculyPnesentation 10 min )

4. Providing feedback to AC&Rentation/ activity)

+ Professional
practice

+ Professional
beliefs

+ Professional

+ Professional
culture

Documenting ideas (Activity 25 min)

What does the Australian curriculum
bring to our early years teaching practices?

What does the Australian curriculum
bring to our beliefs as early years educators

What does the Australian curriculum
bring to our professional knowledge as earl
years educators?

What does the Australian curriculum
bring to our professional culture as early
years educators?
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Science

} Less quantity and more
in quality

+ Return to traditional
areas

» High expectations
aimed at recapturing
student interests

The Australian Curriculum:
Science is organised around
three interrelated strands:
Science inquiry skills; Science

as a human endeavour; and

Science understanding. Each
strand is of equal importance.

ACARA,
2010

Curriculum focus: awareness of
self and the local world

} Young children have an intrinsic curiosity about their imme
world and a desire to explore and investigate things aroung
Asking questions leads to speculation and the testing of id¢
Exploratory, purposeful play is a central feature of their
investigations. Observation is an important skill to be deve
during these years, and involves using the senses in active
Observation also leads into the idea of order that involves
describing, comparing and sorting.

» Unifying ideas for students in this age range are:
BExploration
‘BObservation
BOrder
_ BChange
e Questioning and speculation




1. Questaning

Recogniss and ilentily objects and evants of
oeeast i the studants’ workd and ask
quaessons about tham

2 Cbsenving

Explore and make observations by using the
SEN585, S ApEYopiiats, Juring guikied
wastipations

3. Using equipment

Folkrw dracons 10 use equipment safuly

4. Communicating

Desobe end share otervations and deas
using oral language, role play, and weling
andior &rawing

Sclentiss are peapko who axplore e world
around them and shara information about

Kindergarten content standard

re— rre—

1, Nature of science

1. Living things

Faatures and bask: nesas of humans and
omar familar iving things

2. The dally environment

Ways the envircewnant mfluances the daily
ves of studants

3. Everyday materials

Numes and lastures of sveryday objects and
malertan

4. Movement

Warys 1 which objects of diflesent shapes and
slres imove

standard

Kindergarten achievement

By the end of Kindergarien, studen's paricpetsin guided aroup investigaions. They use aporopriate seeses fo explore v destibe phenomena
and objects of st They ask questions about otjecs and events i e il envicrment and destribe observeons ovally and wih
Wit o drawing. They reoognise and destribe characterishis ofthelr immediate environment incuding ideeifying the features, use and
behaviour of famifar iving things, matkias and objects They understand thatscienoe is about expkoring and investgzdng o ansier questions
and tofind tings out They aricdate ideas on how ey Use Stience.
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History

» Engaging for all
Australians

+ Inclusive of Aboriginal
and Torres Strait
Islanders

+ Understanding and
awareness of Australia's
place in the region and a
world perspective

}  Theme of sustainability

History is organised
into two interrelated
strands: historical

knowledge and
understanding, and
historical skills.

ACARA,
2010

Early Years Curriculum focus :
awareness of personal and family
history

} children use their interest in people and how things work ta
sense of their world, through experimentation, practice and

+ Through this history curriculum, children in X ézasnkabout
their own social context of family, friends and school, and t
significance of the past

» They engage with the remains of the past; develop a conce
time as present, past and future; and use their imagination
speculate about the lives of others in the past through role
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Kindergarten content standards

1. Personal and family stories 1. Historical questions and research
Parsonal place In the genarational structure Ask and answear questions about the past
af family and the differences and similanties using sources provided

;n N‘::: daily lives of generations within the 2. Analysis and use of sources

amily

2 Personal and family stortes Explore and engage with a variety of sources
about the past

Sgnificant events in personal histones and

e stores of family that can be lold through

S0Urces such as photographs and arnefacta Identify and compare featuras of objects from

3 Personal and family stories tha:DIOsHi SId RIS. pat
4. Comprehension and communication

3. Analysis and use of sources

How familiss commemorate past svents that
are important to them Ordor familiar objects and evanta in a timea
seaquence

5. Comprehension and communication
Use language to describe the passing of ime
6. Comprehension and communication

Describe an event or place and retell a
narrative from the past

7. Comprehension and communication

Use a range of communication forms (oral,
graphic, written, role play) and technaologles

Kindergarten Achievement
standard

} By the end of Kindergarten, students are able to select and con
family and familiar sources (photographs, toys, objects) to sequ
events, continuities and changes.

» They use the language of égte€ olden days, a long time ago,
yesterday, tomorrow) to describe and illustrate events and storig
response to directed questamislling a story about where their
family came from, drawing a picture to describe their family).

» When inquiring into the past, students respond to questions by |
examples. They use terms associated with the passiagraivime
then, before, after | had my third birthday).

} They make reasonable assumptions about the past based on e
found in stories about past events.




Mathematics

}+ Inclusive for all until
end of Year 9

} Succinct and clear

+ Deep and provides for
engagement in
mathematics

+ Understanding,

fluency problem

solving and reasoning

Mathematics is organised around
the interaction of three content
strands and four proficiency
strands.

The content strands are Number
and algebra, Statistics and
probability, and Measurement
and geometry. They describe
oOwhat o is to be

t

INQUIRY AND
\ ACTIVE PARTICIPATION

The proficiency strands are
Understanding, Fluency,
Problem solving, and
Reasoning, and
content is explored or
developed ie the thinking and
doing of mathematics.

current lives.

Early Years learning focus: lay the foundation for
learning mathematics. Students at this level can
access powerful mathematical ideas relevant to their

} Learning the language of mathematics is vital in these years.

+ Children have the opportunity to access mathematical ideas by developin
of number, order, sequence and pattern

} Understanding quantities and their representations

Learning about attributes of objects and collections, position, movement &
direction

Developing an awareness of the collection, presentation and variation of
a capacity to make predictions about chance events

These understandings and the experiences in the early years provide a fg
for algebraic, statistical and multiplicative thinking that will develop in late
They provide a foundation also for children to pose basic mathematical g
about their world, identify simple strategies to investigate solutions, and s
their reasoning to solve personally meaningful problems.

30/06/2010
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Kindergarten content standards

Number and Algebira
1. Counting
Say, UNSGrsLANg and IeEI0n WIth AUDer

soguances, nikaly to and from 20, and then
Loyond, mosing 10 @y SIanNg oot

2. Numesation
Undentand numters 1o 10, inchagng
matching rumber names. NUMeas and

QUANTTES. ANa work Susotly win smal
Dumbers NCUANg subifsng and parmionng

3. Companng collections

Compar= and order colechons, Intialy %o 20
SO TN Depind, S0 GDIEN 1SASONNG

4 Acdtion ang sutitracson

Model, represent and soive prodiems
conceTIng acditive and shanng stustons

MOl ING COMBINNG, ChanQs and missng
slemants

5. Patlam

Sort and classify famitar objects, axplam
resnond for these classlcations and cogy

continue Ind radle pafiems wih obyects and

| Data representation

Colact, epvasent and siegvsd data fom
simpie questons wih objects and drawwngs
WOSTR Of OLIRCE OF IWNG IRORdents 0N
sata vaue

2 Data Investigaton

Soben problems by collecting dats and
FSAMING GUESTIONS ADOLL GDVICUS AT Bl
of themseives and Samiar objects and events

3% Urem

1. Geometry

Sar, 0esciDe, Name. and represant Lamiar
wodimensional shapes and thioe
SMENRENG COCTS I Ihe snvmnmaent

2. Comparzon

L8 Grect and mdSrec! COmMEanacn 10 decds
which 15 longer, haasder and hokls mare and
SLPEIN MSAONNG N Svinyday BOgUAge

3 Tme

Foadal Mrie o0 T honr on doial and
INCGUE Cocks, and Make COMECHoNs
DORDEN COMMIN SRQUINGCSS JUCH &5 Diys of
e wock and omar familar ovents and
*tons

4. Location

Drscribe e position o movemeant of
cbjects, rduting hemaetes

Kindergarten achievement

standards

; By the end of Kindergarten, students are able to config
recall the sequence of numbers to 20, matching name
numerals and find the total of small collections by cour

} Theysubitissmall quantities, partition numbers to 10 ar
use ondo-one relations to share and count out quantiti
; Students collect data from straightforward questions a
themselves and familiar events and, with assistance,

organise this data.
} They readily use everyday language to describe

measurements found by direct comparison and sort ar

classify familiar shapes.

30/06/2010
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English

+ Intensify continuity of
learning across school years

+ Primary years intense focus
on literature, fewer texts
more deeply

} Sense of what to do with
children as they grow older
if all have a continuous
experience with different
texts and textual demands

English is organised in
three interrelated strands
that support students'

growing understanding and
use of English: language,
literature and literacy.

Early Years learning focus

30/06/2010
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1. Analysis of information

Difforant languagas ame spoken by famidly,
classmanes, community énd in he media

1. Reflecting on text

Engage in the riythens and thymes of a wida
range of Berary 16x1s

2 Expressive language 2 Shared reading
Language, images, body enguage end fecial  Participats actively in shared eading, viewing
SOPESSIONS Can be USHd 10 DEESS A 1NgR and swrytaling of Narary taxis
ol fealings and smotions 3. Meanings of texts
3. Differing subyect matter
Discuss the maaning of Ikarary sons
Texts creale meanings of varkus Kinds, Reco ising. ’r‘””‘ni
AbOUL personal saperiancas, magnative 4 e
experionoes. and familar factual sapics Racognise and respond 1o famikar Mterary
4, Nature of texts oias
Toxts are made of words and sentecces and & : S
SomEfmes Images that hine ing and Rooognise hat one purpose of IBerary baxts is
can ks many foms 10 enieman

Kindergarten content standards
Lteraturs

Literacy
1. Listening and responding

Listan and raspond 1o simpla texts and to tha
speech of ohars in nlarmal and more Sormal
classroom seuations

2. Purposes of texis

Racogniss tha purpose of imaginative or
faciual texis

3. Sequencing.
Sequence avents in lads
4. Readng strategies

Use emerang grammatical and phonic
knowisdgs, and eeaning and context 10 read
and view grint and digital fexts

5 Comprahension strategies

5. Concepts about prnt and screen

Concopes about peint and scroen, ncludng
Pow Books and simpie digital surs work: and
featens of print such as laters, words,
sontonces, and pancioation including Al
stops and captal letiars

ammmm

SPokBN SOUNGS can bes willlen down Using
s ftTies OF D Dbkt

7. Phonic and word knowledgs

Regular vowal-consonant (VC) and
consanant-vowel-consonant (CVC) wonds are
made up of lotees thiat correspond 1o the
Sounds haard

8. Phaonic and word knowledge
Recognise high begquency sighl words in lexls
9. Sounds. letters and words

Ph ding how 1

Iecognise thymas, syllatles and single
BOUNDS {phocwmnis) 11 SHOM spokan words

6. Features of texts

Discuss some feanros of Moraty doaxes
Pcluding wvenas wnd characeres

7. Discussing and responding
Discuss Pwsr osponses o sy exty
8, Creating

Depenaiis, discuss and wiile about
Imaginative weenanits of filarary s

Kindergarten content standard

Undarstand and respand 10 st infomeatve
and nanadive texts, nchadng undersianding
Merst indarmation snd idess and meking
simphs nfacences

8. Oral communication skills

Participata In nlormal conursations and
dscussions in famiar shuations

7. Creating toxts

Create a runge of short writien, spoken and
matimodal fexts

8, Vocabulary snd writing
Wik deexts thal Incude beginning
. ings of speth /

Ly 0. o

PUNCILSTOn, voCRbulry And COnCRpts about
pein

2. Handwriting/word processing

Handwrito lower oaso and Woor oo loftors
anxd begin 10 Use & WO processing program

30/06/2010
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Kindergarten achievement
standard

Listaning sed speaking

By tha end ot K wrn, d i=an for short pariods. They listen and aspond appropriaety 10 tha contant of Shor spokan 1exts
that use avoryday fanguage and familiar vocabulary and 1o taxts raod oloud. They recall ono of Two Idaas, events and dotaks from toxds Istaned to
or viewod. Thay show daveioping undasstanding of how texts camvey meaning and take many forms. They recognise rhymes, syllables and singla
sounds n shor spoken words. They talk infoemally on familiar 1opics with peers. senchers and known nouits n everyday classroom situntions.
They use informal talk otiocSvaly (o engage 1 par, growp and diass dsoussions and partiopate in group ks,

Ransding

By ™o ond of Kindergarten, students recognisa saveral types of print texds and iantity the gurposes of same tamilar sets. Thoy effectively
navigate o smple picture book or dgital sext wsing knowledge of basic concepts about prnt. They discuss how incrusd texts difer from maginesve
tas. Thay name sound-Seee matchas Kir mast consonants and short vowsds, recognise high fagquancy sight words and work out shart regular
words using contaxt, grammatical and phonic inowiedoa. They read aloud short, prediciatia texts with some fusncy and damonsirasa aatly
10adng strasogies such as re-roading 10 maintain meaning. They rotl one or two evonts In o swory or @ Sim, and dlscuss ovons and charnciors.
Thay rolase one or two locts from an 0 et They r and name most leters of the alphobet.

Wilteg

By ®0 ond of Kindargartan, students wiito short jaxts of coa of hwo sentences 10 retal evants and expenonces %o a smak range of audonces.
They undorstand concepes about print such as loters, words, and samancos. Thoy use lo& 1o right diectionalty, roturn swoep and spaces
between words, They handwrite most lower case and some uppet cose lotiers, and use some capiad letiors and Al stiops. Thay show some
Hviencs of the Use of Sound-lanar AnOowieoos 30 wille LUnknown words uwnd spalt a small number of common words cormactly. Thay use a
Sayboard 10 cOmposa shart s, locating the koys for mest knars including copital Wtiers and Al stogrs.

Definitions of curriculum

ADefinition 1: Curriculum
grammar, reading, logic, rhetoric, mathematics, and the
greatest books of the Western world that best embody
essential knowledge.

A Definition 2: Curriculum is those subjects that are most
useful for living in contemporary society.

A Definition 3: Curriculum is all plantegrningsor which
the school is responsible.

A Definition 4: Curriculum is all the experiences learners
have under the guidance of the school.

30/06/2010
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Definitions of curriculum ont

A Definition 5: Curriculum is the totality of learning
experiences provided to students so that they can attain
general skills and knowledge at a variety of learning sites

A Definition 6: Curriculum is what the student constructs

from working with the computer and its various networks
such as the Internet.

A Definition 7: Curriculum is the questioning of authority an
the searching for complex views of human situations.

A Definition 8: Curriculum is all the experiences that learne
have in the course of living.

(From Marsh, C. J. & Willis, G. (2003). Curriculum:
Alternative approaches, ongoing issues. (379 ed.).

T Upper Saddle River, NJ: Merrill Prentice Hall.)

Constructions of curriculum

+ Curriculum as desirable knowledge
Curriculum as practice & degisaing

» Curriculum as politics & policy

30/06/2010
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Ben Levin on Government Policy

They are usually genuinely concerned about the
results of their actions and policies. They do
believe that their policy goals will make society
better. They do want to fulfill their commit-
ments to voters, and programs and policies are
the means of doing so. They do not set out to
make a mess of things any more than schools
set out to have high numbers of dropouts or
unhappy parents. Moreover, a mistaken policy
can create very large political costs. Voters do
tend to toss out of officc governments whose
performance is disappointing—as virtually all
¢ventuaily are.

The politics of curriculum (Levin,
2008)

+ Curriculum: An official statement of what students are
expected to know and be able to do.

} The statement of what should be taught and learnt in
schools is a statement of public policy.

» The view that education is a matter of expertise and sf
be beyond politics is a problem, because it ignores the
politics is the primary process through which public po
decisions are made.

30/06/2010
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} Keeping up in Queensland

; Keeping up with ACARA

} Geography Shape Paper

30/06/2010
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http://www.qsa.qld.edu.au/approach/9188.html
http://www.acara.edu.au/home_page.html
http://www.acara.edu.au/news_media/subscribe.html
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