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Key Terms

Indigenous Perspectives

Indigenous perspectives include the ways of knowing and 
doing for Aboriginal peoples and Torres Strait Islander 
peoples, from pre-contact, contact, post-contact, through to 
today. 

They are diverse, complex and multi-layered. Indigenous 
Perspectives are ways of viewing the world – people, places 
and things and their inter-relationships. Different viewpoints 
are formed by individual experiences, learning, cultural beliefs
and values. 

(QSA, 2007)



Presentation Outline

• Why
• Historical
• Personal
• Institutional

• Examples of educators’ work

• Early childhood curriculum documents



Historical: Activity 

Mapping Exercise







Consider…

Australian history looks very 
different when you’re looking from 

the shore, rather than the ship.

(Rhonda Craven)



Consider…

It is fair to comment that you are  
not personally responsible for 

historical acts, but as educators what 
exactly are you responsible for?



Are you responsible for…

• providing children in your classroom with an 
accurate picture of Australian history? 

• providing children with balanced perspectives 
about Indigenous peoples and practices and          
non-Indigenous and Indigenous relations? 

• the ongoing critique of your own assumptions and 
biases that inform who you are as teacher and the 
appropriateness of your approach, content, 
resources and teacher talk? 



Personal: Activity 

Video: Everybody’s Ethnic



From an Indigenous perspective,
everyone who arrived after 1788 
might be regarded as ethnic.

(Goodnow & Lawrence, 2008, p. 61)



The Construction of Australian Society

• White Australia Policy (1901 – 1973)

• Assimilation Policies (1947 – 1960s)

• Integration Phase (Mid 1960s – Mid 1970s)

• Multiculturalism (Mid 1970s – present day)



Socialisation

• Family and social circles

• Schools

• Media



Whiteness Theory

Whiteness as a process is invisible, 
unnamed and posits ‘being’ white as the 
human norm. (Dyer, 1997)



What Whiteness does...

• Infiltrates social and political systems and 
spaces.

• Legitimises and validates dominant values as 
being the centre; hence relegating non-white 
values to the margins.  

• Constitutes everyday forms of racism that are 
more covert (subtle) in nature. 

(Dyer, 1997)



… Where the families at a centre share a common culture,         
staff can use this culture to find the most effective ways to 
encourage family participation in the life of the centre.       
Children at such a centre will benefit from being introduced    
to and experiencing some of the other cultures that make up 
Australian society. (p. 24)

… Staff consider providing children with experiences of various 
cultures such as reading books, inviting visitors to the centre,
providing food from various cultures, introducing culturally 
specific activities or experiences such as arts/crafts, dance, 
games, music, song or traditional stories. (p. 15)

(NCAC, 2005)

Subtle Form of Whiteness - Policy



Article: Peggy McIntosh (1989)

• I can be pretty sure that if I ask to talk to the 
person in charge, I will be facing a person of my 
race. 

• I can turn on the television or open to the front 
page of the paper and see people of my race 
widely represented.

• When I am told about our national heritage or 
about “civilization”, I am shown that people of my 
colour made it what it is.



Continued…

• I can be sure that my children will be given curricular 
materials that testify to the existence of their race.

• I can swear, dress in second hand clothes, or not 
answer letters, without having people attribute these 
choices to the bad morals, the poverty or the illiteracy of 
my race.

• I can do well in a challenging situation without being 
called a credit to my race.

• I am never asked to speak for all the people of my
racial group.



Institutional: Activity 

a) List some of the ways you and 
your centre/school currently 
embed Indigenous perspectives.

b) Group your activities – consider   
how they are similar and different.



Institutional: 
Ways of Embedding Indigenous Perspectives

• Normative (practical)

• Symbolic (rhetorical)

• Substantive (genuine)

(Miller, 2010, adapted from Burridge, 2009)



Normative (practical)

• Use of Indigenous resources in the classroom

• Critique of Indigenous resources

• Design of curriculum that explicitly promotes positive 
student and staff attitudes about Indigenous peoples 
and perspectives

• ‘Mapping’ across the curriculum

• Monitoring of staff attitudes



Symbolic (rhetorical)

• Display of the Aboriginal flag and Torres Strait Islander 
flag (following correct protocols)

• Acknowledgement to Traditional Owners at centre/ 
school meetings

• Consistent reference to historical truths and the 
Aboriginal Map of Australia in curriculum activities

• Discussion about social, political and economic issues 
to do with land ownership within curriculum activities 



Substantive (genuine)

• Hiring of permanent Indigenous staff

• Creating areas in the centre/school dedicated to 
Indigenous community involvement

• Indigenous representation on committees and forums 
with access to decision-making processes about 
curriculum or operational procedures

• Including Indigenous perspectives within the selection 
criteria when hiring staff and inviting Indigenous 
representatives to sit on selection panels



Substantive (genuine)

• Advertising local events hosted by Indigenous peoples 
in school newsletters

• Professional development activities involving 
Indigenous peoples and perspectives

• Promoting mutually beneficial projects with Indigenous 
peoples

• Providing appropriate remuneration for Indigenous 
peoples’ expertise, time and knowledges 

(Dreise, 2007)



Examples of Educators’ Work
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Contemporary images; traditional items; photographs; Aboriginal map of Australia; magazines;  
oral (taped) stories with headphones; fiction and non-fiction books; musical instruments; paintings 
and ceramics; Aboriginal language word labels; classroom visitors (Indigenous members of the 
school and local professional community, and Indigenous author visit (author remunerated).





The Arts

Focus: Line; shape; repetition; texture. Emulating the illustrator’s drawings from the 
‘Tiddalik’ text, the children worked on a black background using chalk.



A Child’s Voice

Child: Some Aboriginal people made mats and bags using 
grass, and mud to make pictures. That is clever…using 
what is in the environment. I would have to go shopping 
at a shop to buy a bag. 

Researcher: Do you think Indigenous peoples continue to use 
traditional ways today?

Child: Umm, some do…like when you go out in the bush. But, 
Indigenous people are modern too you know. Look at 
this picture [pointing to photograph]. This is a modern 
Corroboree…there are houses in the background 
…see…see there. They are dancing to tell a story. This 
painting tells a story [pointing to painting]…see…it is 
the order of the pictures that tells you what the story 
says. The pictures and lines tell the story [child ‘reads’
the painting and tells story in own words]. The 
drawings are important because there are no words. 







Early Childhood Curriculum Documents

• Early Years Learning Framework (EYLF)

• Qld Kindergarten Learning Guidelines

• National Curriculum



The EYLF (Principles 1, 4 & 5)

Principle 4: Respect for diversity
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The EYLF

Principle 5: Ongoing Learning and Reflective Practi ce
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Mainstream Media Responses

• “Politics of Reconciliation at Pre-school”
(Courier Mail, 14 April 2009)

• “Racism Lessons for the under-5s”
(Daily Telegraph, 14 April 2009)

• “Pre-school Guidelines for Activists”
(Adelaide Now, 13 April 2009)



Qld Kindergarten Learning Guideline

Connectedness
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Teachers promote… understandings about 
Aboriginal and Torres Strait Islander cultures 
and their strong connection to place, 
language histories and community.



National Curriculum

Mathematics (general capabilities)

Intercultural understanding can be enhanced if students 
are exposed to other cultures’ view of mathematics, for
example, through examining Aboriginal and Torres Strait 
Islander peoples’ perceptions of time and weather 
patterns, the networks embedded in family relationships 
and the algebraic concepts inherent in storytelling.



Early Childhood Matters…

After reading The Rabbits to her class of five year olds, a teacher and a child had 
this conversation…

Albert: (Touching the ground) This is Aboriginal land of the Gadigal people and their 
bones and souls are here.

Teacher: Yes, but Council owns the land that our centre is built on, as well as our 
playground and the park next door.

Albert: Even the road and the train tracks?

Teacher: Yes, they are owned by government departments.

Albert: (Albert picked up a blade of grass and held it in his hand. He cupped it 
gently and took it to the teacher.) This is Aboriginal grass but this is Council 

grass. We have a problem.

Teacher: Yes. That is why we need to think about reconciliation all the time. That’s 
why we need to think about this as Gadigal land, to think carefully about this 
issue of ownership.

Albert: Me and Bob can draw a sign to show Gadigal land.



‘…one small contribution 
to a dialogue about 
Reconciliation between 
Aboriginal and non-
Aboriginal people.’

(Mundine & Giugni, 2006, p. 18)



Reflecting on Practice



Embedding Indigenous Perspectives

When you routinely consider Indigenous 
perspectives without deliberate and self-conscious 
reflection, yet your curriculum and assessment is 

full of significance for all students, particularly 
Aboriginal and Torres Strait Islander students, you 

know you have perfected the art of embedding 
Indigenous perspectives.

(Dreise, 2007) 



Final Provocations

• What is your definition(s) of racism?

• Are we really talking about racism in 
our anti-bias work? 



Some Useful Resources
• A Guide to Communicating Appropriately: 

http://www.health.nsw.gov.au/pubs/2004/aboriginal_terms.html
• Indigenous Perspectives Support Materials (QSA) 

http://www.qsa.qld.edu.au/3035.html
• Phillips, J., & Lampert, J. (Eds.). (2005). Introductory Indigenous studies in 

education: The importance of knowing. NSW: Pearson.
• Hollinsworth, D. (2006). Race and racism in Australia. Victoria: Thomson.
• Behrendt, L. (2003). Achieving social justice: Indigenous rights and Australia’s 

future. NSW: Federation Press. 
• ABC DVD – Babakiueria (Barbeque Area) (2006).
• Moreton-Robinson, A. (2007). Sovereign subjects. NSW: Allen & Unwin. 
• Miller, M. (2010). Repositioning an ethic of sustainability in early childhood 

education, with Reconciliation as central. In J. Davis (Ed.), Young children and 
the environment : Early education for sustainability (pp. 185-211).  Victoria: 
Cambridge.

• Derman-Sparks, L., & Ramsey, P. G. (2006). What if all the kids are white? Anti-
bias multicultural education with young children and families. New York: 
Teachers College Press.
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